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To deal with world-wide problems in developmentpae need to co-create new
knowledge. This can be done through mutual refh@ctin underlying values and
assumptions and by combining the knowledge of @iffeactors from society and
academia. This paper shows how knowledge co-crea#in be facilitated with
attention to multiple actor collaboration, creatmgputs which are relevant for
science and society and which contribute to sustdéndevelopment. We describe
how a group of different actors can become mutuadiyaged to co-create knowledge
in a shared domain of interest. Through mutuahiegrand experimentation in a
community of practice, the actors develop a shegpdrtoire of socially robust
knowledge. The balance between theory and pradticteg knowledge co-creation
process helped to gain in-depth understandingeoptbcess. This shows the
importance of mutual learning and co-creation ailedge when a new issue is
introduced in development practices. To illusttais, the experiences of over 30
organisations, united in a community of practiced@ability inclusive development,
are considered.

Keywords:  knowledge integration; multi-stakeholdellaboration; disability;
development practice; communities of practice; teent organisations

I ntroduction

Knowledge integration has emerged as an area af grerest because governments, non-
governmental organisations (NGOs), individuals, academia are trying to work together to
address worldwide issues, like the Millennium Depehent Goals (MDGSs). This results in
the breaking down of boundaries between reseamtipiactice. Cross-sectoral partnerships
have become particularly popular since the 2002ItVeummit on Sustainable Development
in Johannesburg, South Africa, where it was rec®ghthat sustainable development
dilemmas cannot be accomplished by single-sectorsaaand knowledge integration was seen
as a key factor in effectiveness (Van Poelje andis2013; Le Borgne and Cummings
2009). Since then, inter-organisational activiteepromote knowledge integration have
become common practice in development cooperaidad(ell et al. 2013). Transdiciplinary

105



Van Veen, S.C., J.F.G. Bunders and B.J. RegeeR.201

Mutual learning for knowledge co-creation abousditity inclusive development: experiences with a
community of practice.
Knowledge Management for Development Jou@{a): 105-124
http://journal.km4dev.org/

research represents a scientific tradition whicloives the explicit integration of the
knowledge of different actors in academia with kiexlge from experience in society (Hirsch
Hadorn, Gertrude Biber-Klemm et al. 2008; Kleirabt2001). This research tradition can
provide the development sector and developmentipomers with theoretical grounding and
practical examples of knowledge integration to iavertheir own knowledge integration and
knowledge co-creation processes. In order to erdhtiecunderstanding of these collaborative
knowledge creation processes, the authors arguggiavious article that it is important to
focus on the process of co-creation of knowledgegéRr & Bunders 2003; Regeer &
Bunders 2009).

The Dutch umbrella organisation for developmentDP&eveloped an approach, called
Thematic Learning Programmes (TLP), to stimulagegiocess of co-creation of knowledge
in networks of NGOs, academia, and specialistsytalvbat works and does not work when
applying concepts, tools and assumptions in a Bpecintext (Hiemstra et al. 2012). In these
TLPs, participants focus on co-creating knowledg ts applicable for societal practices as
well as for science. Since 2010, PSO has fundefLE3 in the Dutch development sector, in
collaboration with partners in the South (van Ro&jMaarse 2013; Phlix et al. 2012). In this
article, we focus on one of these initiatives axpl@e the knowledge co-creation process,
and its outcomes, of the TLP on inclusion of pesswith disabilities.

The TLP on inclusion of persons with disabilitieasanitiated in 2010 by PSO in response to
the declaration of the United Nations Conventiothef Rights of Persons with Disabilities
(CRPD) which strongly encourages development attoirsplement disability inclusive
policies and practices (Bruijn et al. 2012; Gen&sdembly United Nations 2006: article 32).
Despite the ratification of the CRPD by 90 courstire 2010 (UNenable 2010), knowledge
regarding the inclusion of persons with disab#itie development practices ha’s received
insufficient attention to date. To boost the praoekdisability inclusive development, this
TLP aimed to integrate knowledge and insights fthenscientific field of disability studies
with experiential knowledge and insights from tiagtice of development cooperation.

This paper show how the project team facilitatg¢aoirat process of knowledge co-creation
among a range of actors, from both science andipeaon the inclusion of persons with
disabilities in development, resulting in lessomsgdractitioners in the field of knowledge
management for development. It displays the impadadf facilitating mutual reflection in
the process of knowledge co-creation and it showas@les of the outputs that can be
expected that are relevant for both science aniétyoc
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Thetheoretical background of knowledge co-creation

Sociologists Berger and Luckmann (1966) descrilmwadge as a set of shared beliefs that
are constructed through social interactions ancareedded in social contexts in which
knowledge is created. They build on the work ofgdopher Wittgenstein (1953) who
emphasised that the meaning we give to the nattmddl is embedded in our practices,
activities and uses. With this understanding tmawedge, social interactions and context
are closely intertwined came the notion of twoeliét types of knowledge: tacit and explicit
knowledge. Polanyi (1966), introduced the termttlacowing which comprises the
knowledge we use unconsciously and which is emlgeadeabits and culture. Explicit
knowledge, on the other hand, is knowledge thableas or can be articulated, codified,
stored and readily shared with others (Nonaka aiekdcchi 1995; Le Borgne and
Cummings 2009). Tacit and explicit knowledge carb®separated or distinguished easily
because the understanding of knowledge as taeticit is heavily dependent on epistemic
culture.

Knowledge co-creation is a process that integraxesicit and tacit knowledge in an iterative
process of action and adaptation (Nonaka & Takau@®b; Brown & Daguid 1998; Wenger
1998). Regeer and Bunders (2003) elaborate ondeésin the context of transdisciplinary
research by stating that knowledge integratiorotssimply a matter of adding up different
‘pieces’ of knowledge of academic and non-acadexoiors. Rather, because of the partly
tacit nature of knowledge, knowledge integratioa imatter of building a community in
which understandings are developed, shared ancdedhrough practice. Knowledge co-
creation than seems a more appropriate term thawlkdge integration (Regeer and
Bunders, 2003).

Knowledge co-creation is thus an integral parransdisciplinary research, in which multiple
actors from both academia and practice collabdoaselve a common, complex problem by
developing mutual in-depth understanding and neswledge (Klein et al. 2001; Hirsch
Hadorn, Gertrude Biber-Klemm et al. 2008; Regeduaders 2003; Ho et al. 2012; Pohl &
Hadorn 2008). In this paper, we apply the defimitod Klein et al (2001), who describe
transdisciplinary research as ‘a new form of laagrand problem solving involving
cooperation among different parts of society aratlamia in order to meet complex
challenges of society’ (p. 7). To conceptualiseptaress of knowledge co-creation in
transdisciplinary research processes, we use #goeyttof Communities of Practice (CoP)
(Wenger 1998) to describe the engagement of meléptors as the fundamental process by
which we acquire knowledge and give meaning to derphallenges as we did in earlier
work (Regeer & Bunders 2003; Regeer & Bunders 200@nger (1998) defines three
dimensions of practice as characteristic of Codlat pnterprise, mutual engagement and
shared repertoire. In the context of transdiscgriiresearch, we translate these dimensions
into 1) a shared domain of interest; 2) the proo¢$siilding a community for knowledge co-
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creation and 3) the socially robust knowledge otjtpamely the co-created knowledge (see
Figure 1).

Community of The process of knowledge co-creation Socially robust knowledge

Practice
[E i j] [i n li Concrete input for societal
Shared domain practice
of interest &
M kﬁjz S —— > Scientific papers for

theoretical understanding

* Participant driven, * Motivate imagination,
* Continuous adaptation, * Mutual engagement
Figure 1: three dimension of knowledge co-creation in the transdisciplinary research
process

The first dimension proposes that successful tiangdinary research focuses bringing
together multiple actors around a shared domaintefest. The participants share a passion,
interest or a sense of urgency to learn togetlgarding a specific topic (Wenger 1998).

The second dimension emphasises the importan@eitifdting the process of building a
community for knowledge co-creation in a way thagwes the involvement of all
participants from different disciplines. Wenger 989 describes four concepts of CoPs that
help to build a community for knowledge co-creat{gvienger 1998). First, Wenger (1998)
argues that CoPs should be participant drivenetheensuring ownership of knowledge
needs among participants (Regeer and Bunders 2008ger 1998). Second, the design of
CoPs should motivate the imagination of the paréints and their ability to think ‘out of the
box’, and generate innovative and creative solgtionwhich the expertise of different
disciplines can be integrated. Third, CoPs shoalfldxible in their organisation and
continuously adapt their activities in relationthe context at the boundaries of the CoP. This
relates to the need to align newly developed kndgéeto regular practice (Wenger 1998).
Lastly, CoPs should ensure mutual engagement qfaheipants.

The third dimension stresses the importance, eslbheti transdisciplinary research, of
ensuring that the output of knowledge co-creatsoapplicable to all participants involved.
Nowotny (2000) describes output of knowledge catmé in transdisciplinary processes as
‘socially robust knowledge’ (p. 1). She explains tmportance of contextualisation of
knowledge for society and science, leading to neanktedge that is applicable in societal
practice as well as in the scientific realm. Thioegperimentation in practice, reflection in
the CoP and alignment to regular practices, a shay@ertoire of action strategies emerges
around identified knowledge needs of different ex(@Venger 1998; Bood & Coenders 2004;
Regeer & Bunders 2009). The co-created knowledpysgekier, is not only relevant to
participants of the CoP but also others can leamm fthe knowledge created in different
contexts. In this way, a CoP can act as a vehicledwly developed knowledge and
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innovative approaches to be adopted in a largeerahgrganisations (Cummings et al. 2006).
Several scholars explain how socially robust knolgée'sticks’ because it is deeply rooted in
practice (Regeer and Bunders 2009; Nowotny etCdl1 2Brown and Daguid 1998).

We have argued that complex, societal problemsmequtransdisciplinary approach in which
all relevant actors are brought together in a keogé sharing and knowledge co-creation
process. As this approach, even though now usethity projects in the world, is still
relatively new, there is a great need for expeiaékhowledge about ways to facilitate and
advance such a collaborative process. Thereforeyame to share in this article our
experiences with the TLP on inclusion of persont wisabilities. This brings us to the
following research questions that form the focuthaf paper:

1) What lessons on the facilitation of processes oiWkadge co-creation can be learned
from the TLP on inclusion of persons with disaigi

2) What different forms of socially robust knowledgépats can be identified as resulting
from the process of knowledge co-creation in thB ®h inclusion of persons with
disabilities?

Methodological considerations

In the following paragraph, we introduce the iditiasign of the TLP on inclusion of persons
with disabilities and show how, from the startyvds intended to function as a CoP. Then we
elaborate on the research approach and the rdohe @uthors of this paper in facilitating the
TLP and conducting research on the TLP at the damee

Introduction to the TLP on inclusion of personswith disabilities

This TLP is an example of a CoP in which academar@on-academic actors together give
meaning, in this case to disability inclusive deypehent. We describe how the original
reasons for starting this TLP relate to the thresedsions of a CoP in transdisciplinary
research, described above.

The first dimension concerns the shared domaintefeést that binds multiple actors together.
The TLP started in response to the UN CRPD whidsses the importance of equal
opportunities for persons with disabilities in sgj in accordance with the Universal
Declaration of Human Rights. It specifically addres the importance of international
cooperation in Article 32 which states the need for

[...] ensuring that international cooperation, ingling international development
programmes, is inclusive of and accessible to peysath disabilities
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The shared domain of interest, or the commonly egpeed complex challenge, was the fact
that despite the determination of NGOs to reaclgmalized groups in society, disabled
persons are often not specifically included inttipeppgrammes or are even excluded. The
multiple actors that were interested in this compuleallenge were:

- International NGOs and their local partners who tedrto learn about how to practice
disability inclusive development.

- Disability specific NGOs who were interested torkeabout the role they could play in
supporting disability inclusive development.

- Scientists in the field of disability and developtherho wanted to develop insights into
the practice of disability inclusive development.

- Scientists on transdisciplinary research, suclhasuthors of this paper, who focus on
understanding the process of knowledge co-creatnoihhow this could contribute to a
more inclusive development sector.

The second dimension of knowledge co-creationagptiocess of building a knowledge
creating community that gives meaning to the dorodinterest. Wenger et al. (2002)
describes how patrticipants in CoP all bring inttleevn knowledge and experiences in
relation to knowledge needs. In the TLP the NGQ@sibht in knowledge on their
development practices in different sectors, likalthe water and sanitation, emergency aid
etc. The disability specific NGOs brought in thHemowledge about the needs of persons with
disabilities in development programmes. The scs¢mtirought in knowledge and theories on
disability, development and inclusion. The scidgstigith expertise on transdisciplinary
collaboration helped to facilitate the processufding a community for knowledge co-
creation and meticulously documented this processedl as knowledge outputs.

The third element of knowledge co-creation is thealy robust knowledge output that is
created around identified knowledge needs. The dibfed to contribute to the development
of practical insights, tools, strategies and guia for development practitioners that want to
start including persons with disabilities in thefogrammes. Furthermore, it intended to
capture lessons learnt and theoretical insigh@disability inclusive development to inform
development practitioners, disability specific argations and academics (Bruijn, P. 2009).

Methodological considerations

The authors of this paper facilitated, togethehwitdisability specific NGO that coordinated
the TLP, the process of knowledge co-creation. Yese an action research approach to
facilitate the process of knowledge co-creatiom simultaneously study this process. Action
research approaches, developed by Kemmis and Mefiad®88) and others, employ a
cyclical process that starts with a dream and tmetes around from planning to taking
action, observing and reflection, as is visualiseBigure 1 (adapted from Kemmis and
McTaggert 1988; Senge 1990). The choices of actmstimulate knowledge co-creation
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within this research were determined in each raamthe basis of interactions in practice,
which encouraged continuous adaptation of actieissiélised randomly with stars in Figure
2) (Veen et al. in review).

<1

:\,

L Act

Figure 2: Action research spiral

The research on which this paper is based tooleaang October 2010 — December 2012,
and consisted of a number of cycles. In these syale aimed to ensure a balance between
experimentation in practice, on the one hand, afidation, on the other, to allow
opportunities for adaptation to emerging insight®m this process of action research, more
general lessons emerged, leading to new knowleslgted to disability inclusive
development. These knowledge outputs were carefalyured, documented and shared in
the TLP through newsletters, reports, case standspersonal communication. The
knowledge output was also shared beyond the TL#eifinal publication ‘Count me in’
(Bruijn et al. 2012).
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Recruitment of the NGOs and scientists to partteipathe TLP was mainly organised by the
disability specific NGO that coordinated the TLRalicky and West (2006) argue that a CoP
consists of a core group, an inner circle and darazircle, depending on the level of
involvement. This was also the case in the TLP:

- The core group existed of five like-minded NGOg|udding one disability specific NGO,
that shared the dream of disability inclusive depetent. Furthermore, three expert
organisations in disability and development (in lWetherlands, India and Ethiopia) and
two academic partners, specialised in disability development and transdisciplinary
research were involved. Persons with disabiligesployed by the expert organisations in
disability and development, had an important roléhie programme.

- Interested partners of the core NGOs in India @tesrganisations) and Ethiopia (nine
organisations) formed the inner circle of the CoP.

- About nine other European NGOs and two Dutch digglspecific NGOs joined the
programme in the outer circle because they hadeatdmarked on the challenge of
disability inclusion.

In action research, the researchers are part cldten that is being studied (Whyte 1991),
giving them a dual role. The authors were awarheif dual role in the TLP. All steps in the
action research were carefully and explicitly doeated through recording of all sessions,
transcribing all data, and keeping observation@adning logbooks. Furthermore, additional
interviews and evaluation sessions were plannadstribed and analysed to acquire in-depth
insights into key challenges and the process oikenige co-creation. Multiple methods
(Gray 2004) were used to operationalise disabiitjusive development. Different
participatory and dialogical tools were used dafedént times to facilitate and document
knowledge co-creation. For example, open spacéossssimeline workshops, visualisations,
drama, intervision sessions, and focus group dssons (Veen et al. in review) were used to
create a creative and imaginative atmosphere, eagmg the development of new
perspectives. In this process, the facilitatorseagih to the principles of naturalistic inquiry
which stresses the importance of contextualisatoliaboration between researchers and
subjects, links to action, and appreciation of gal(Guba & Lincoln 1982). Validity was
improved by triangulation of the methods, data analysis.

Results

In this section, the process of knowledge co-coeati the TLP and the knowledge outputs of
the programme are described. First, we discusfatilgation of the process of knowledge
co-creation. Second, we reflect on the knowleddgpuds related to disability inclusive
development.

Facilitating the process of knowledge co-creation
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In this section, we provide insights into the resbajuestionWhat lessons on the facilitation
of processes of knowledge co-creation can be |ebftoen the TLP on inclusion of persons
with disabilities?We do this by showing how the TLP coordinatorslitated the process of
knowledge co-creation in relation to the four inpot concepts that characterise the process
of knowledge co-creation. First, the process shbalgarticipant driven ensuring ownership.
Second, the design of the process should ensurththareativity and imagination of
participants is stimulated. Third, the design & pinocess should be flexible, allowing for
continuous adaptation. Fourth, the design showsgige room for mutual engagement. Below
these concepts are related to the facilitatiomeffLP, showing how the community was
built. Table 1 summarizes these results.

Table 1: The process of knowledge co-creation

Important principles of the Implementation of principlesin TLP practice
process of knowledge co-creation
Ownership| Participant driven TLP participants determine knowledge needs; and
Collective learning sessions were hosted in turtheycore NGOs.
Design Motivate imagination | The TLP facilitators organised 7 interactive leagnsessions,

comprising different participatory exercises.

Continuous adaptation| The TLP facilitators took an action research apgida address the
issues encountered with experimenting in practice;

The exercises in the learning sessions were tailme to the needs of
the participants in their confrontation with theside world; and

The TLP participants experimented at the boundarfi¢lse CoP in thei
own organisation, aligning new insights to reguleactice.

Mutual engagement | The TLP facilitators paid attention to buildingatbnships; and
Activities were designed to ensure mutually engagygrbetween
participants.

In the TLP, the facilitators employed different msdo encourage the participants to take
ownership of the knowledge co-creation processthnsl make the endeavour participant
driven. First, ownership was encouraged by theihgldf learning sessions in the offices of
the participants. This stimulated mutual understamdf each other’s institutional setting and
demonstrated commitment to the CoP. Second, treegsonvas explicitly organised around
the knowledge needs of each of the participantagube Dynamic Learning Agenda (see
Veen et al. in review) as a tool to capture anditooknowledge needs and subsequent
actions. The TLP facilitated ownership of the knedge needs identified by making the
participants responsible for their individual leamquestions. Third, active contribution of
participants in the sessions was facilitated bytimy participants to present, share and reflect
on their experiences. Each session consistenttedtar ended with time for reflection to
further specify or add to the identified knowledggeds.

The imagination and creativity of participants vetsmulated in brainstorming exercises at the

start of the knowledge co-creation process, althauigyas a challenge to maintain this open-
minded atmosphere in the later stages. In the dedithe TLP, the facilitators choose a
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cyclical process of action research, aiming tolitate brainstorming during the planning and
reflection phases. In the learning sessions, thicyants reflected on their activities and
observations on disability inclusive developmembtigh participatory exercises that were
tailor-made to their knowledge needs. In this psscéhey were able to learn from the
different stakeholders: peers, experts in disghigsues and experienced facilitators of
disability inclusive development. Peer reflectioasnprepared by asking the participants to
write case stories and reflect on the case stofiethers. Reflection with experts focussed on
the historical discourse of disability inclusivevepment. By facilitating a dialogue between
these experts and the participants, meaning wan dgovdisability inclusion in context. In this
process, explicit and tacit knowledge on disabiliflusive development was combined and
the progress of knowledge co-creation was docurddntehe facilitators.

The facilitators of the TLP paid attention to thigm@ment to standard practice by choosing a
flexible design for planning of activities. This svaecessary because the TLP aimed to
contribute to a change in practices of the paricip and their organisations. To achieve this
aim, the facilitators tried to ensure that the\atiéis of the TLP were related to activities in
the various organisations as well as to the paditis’ needs for greater understanding of the
subject. At the start, discussions involved opdiecgon on the different perspectives and
roles that together can lead to a disability ineleisociety while, in later stages, reflections
were focussed more practically on explicit expereenwith the inclusion of persons with
disabilities.Box 1 gives a detailed illustration of how learnsegssions formed a cyclical
process of action and reflection that related &rtbeds of participants in their (work)
context, informing the co-creation of knowledge.

Engagement in this intensive process led to tlemgthening of relationships within the CoP.
Participants expressed the positive feelings brbagbut by sharing their experiences with
others when implementing new practice. The TLPlifatdors aimed to facilitate building of
trust and sharing insights, knowledge and problénatons. Mutual engagement was
enhanced by interactive exercises, such as demgl@pseating plan for dinner which would
match participants with similar knowledge needsyel as excursions outside conference
halls to experience disability inclusion. As onetiggpant noted:

It was really good combination of being construetand learning something and also
having fun with people from all over the world.

Co-created knowledge outputs

In this paragraph, we provide insights into theeegsh questioriVhat different forms of
socially robust knowledge outputs can be identiffed resulted from the process of
knowledge co-creation in the TLP on inclusion akpas with disabilities?
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Outputs of knowledge co-creation can have diffefemhs, ranging from tacit changes in
regular practice to explicit tools and guidelinesthe TLP, outputs focused on improving the
disability inclusiveness of development practicethis section, we first address the
knowledge needs in the TLP. Second, we considerthewocially robust knowledge is
aligned to practice of TLP participants. Third, agdress whether this knowledge is also

relevant for the wider society.

Box 1: The cyclical nature of mutual knowledge co-creation Facili-
tators

All participants in the CoP have a vivid memontioé second learning session where

one of the experts in the core group of the CdBwser and disability rights activist,  act

hosted a session on awareness raising. It wasi@aontent of the session that

impressed people but the charismatic appearangevoimen who is blind, self-

confident and very knowledgeab&he is really a living example of what is possible

think. An example of possibility of what inclusisrand an opportunity to be included,

to go to school, to study, the sky is limit. | mbanause she is blind doesn’t mean that

she is less.

This session made the participants in the CoPsettlie possibilities of disability

inclusive development and therefore its urgencyeylplanned for actions to start

working on the issue and were very motivafBat is just very impressive, that you're

really thinking, damn, we cannot ignore this anyenor

However, when the facilitators contacted the pgudicts in preparation for the next Reflect

session, it became clear that they faced diffiealtn translating their motivation into

practice. One participant notefifter the awareness session, someone said, \oell e

finally know what the problem is and now you ledvee facilitators took note of these pjgn

comments and integrated’ them into in the nextisass

The next session they invited an external experhfan international NGO who is Act

active in mainstreaming disability worldwide. Heepentation gave the participants

insights into how to implement disability inclusipeactices. Her main lesson was that

everything starts with attitude change to build ocgtment for disability inclusive

development. This helped the participants to gettiral ideas on how to continue with

the issue in their organisationsots of material is already available, also gregihing

material. Let’s try to use that. That was an eye+ogr for me.

This session did not only provide practical iddag,also encouraged the participants to

take action. The fact that disability mainstreamygan international NGO was so

successful helped doubtful participants to becorogvaited.

After this session many participants wanted tothsegoractical examples to raise

awareness in their own organisations. They orgdrddéerent types of sessions, during

official meetings, lunch breaks and seminars. As @inthe participant in the inner circle

explains:l organised a lunch meeting amongst colleaguesitserawareness for the

inclusion of people with a disability... Communicatend fundraising for disability

inclusive development became an issue in the diEmssas disability was seen as an

opportunity for raising money. A second point thas raised in this respect was, ‘What

does society get back for investing in people witlisability?’

This shocked her because she had expected heaguadie to be more aware of the rights

of persons with disabilities. It gave food for tightiabout her role in advocating

disability inclusive development. She did not wembecome the lone expert on this
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issue who has to defend its importance over andag&n. Instead, she went searching

for a way to broaden the support for disabilitylirsive development on the basis of

Plan/ act

right-based values.

This example shows three cycles of action resedéirehows how the sequence of interventions tHate¢o each

other and touch upon different themes results inreated knowledge becoming embedded in new pescéind

values.

Knowledge needs

Knowledge needs were identified, collectively andividually, and formulated in very
specific terms to fit the understanding and contéxhe participants. In retrospect, we can
discern three fields of interest. First, the TLPtisgpants developed knowledge on the
meaningof inclusion of persons with disabilities in dem@ent programmes, including
knowledge about the implication of disability insive development for their own
organisations and the societal change to which trganisations want to contribute. Second,
the TLP participants mappethallenges and opportunitiésr disability inclusive
development. They developed insight into rootsésistance for disability mainstreaming,
leading to improved sensitive practices on disghificlusive development. Third, CoP
participants experimented with tapplicability of inclusion of persons with disabilities in
development programmeghrough reflection and experimentation they devetba shared
repertoire of new practical insights, tools anddglines (see table 2). Looking back at the
answers to the knowledge needs we can say, indanoog to Wenger (1998b), that:

Table 2: Overview of the shared repertoire of insights, tools and guidelines/checklists on
disability inclusive development

opportunities
and challenges

Knowledge Shared repertoire of insights, tools and guidelines/checklists

needs

Giving Insightsinto the principles of disability inclusive devploent, equal rights, participation,
meaning to accessibility and sustainability.

disability Insightsinto roles and responsibilities in disability insive development.

inclusion

Mapping Insightsinto the reasoning for organisations (not) toude persons with disabilities in their

programmes.
Insightsinto the barriers that prevent persons with digads from participating in

for disability | development programmes.

inclusion. Insightsinto opportunities for collaboration with disabjlispecific organisations
Experimenting| Insightsinto the process of implementing disability inclespractices in different sectors ar
with the ensuring the participation of persons with diséiksi throughout the whole project cycle.
application of | Toolsin the form of case stories that show the learcimye and lessons learned in
disability experimenting with the inclusion of persons witkatiilities in development practices.
inclusive Toolsfor organising and developing awareness raisitigides and trainings for project staf
practices and management.

Toolsfor identifying persons with disabilities.
Toolsfor including disability in monitoring and evalim formats.
Toolsfor removing the barriers for persons with disaieiti to participate in development

f

programmes.
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Checkliston how to become a disability inclusive organisati

Guidelinesfor building a network for disability inclusive delopment

Guidelinesin the form of a first description of steps forkirgg a programme disability
inclusive and criteria for a disability inclusivewklopment organisation.
Guidelinesin the form of a first description of steps to exdhisability inclusion in
organisational strategies and systems.

the[answers to identified knowledge needsjn their coherence not in and of
themselves as specific activities, symbols, oifacts, but to the fact that they belong
to the practice that the CoP is pursuirfg. 82)

The application of co-created knowledge in practice

In a transdisciplinary research process, actotsthiemselves temporarily in a sheltered
environment - such as a CoP - in which they focuthe issue at hand and together develop
‘ideal’ solutions without regard to the limitation§the broader context of organisation and
society. For such solutions to become generallyiegige, they need to be socially robust and
congruent with current practice. In the TLP, p@pants experimented within their own
organisations to test the social robustness oftieeventions proposed and reported back on
their experiences. Two examples of this processleseribed below concerning monitoring
and evaluation (M&E) practice and the provisioreofergency aid (Figure 3).

Disability inclusive development calls for new M&ftactice, such as the selection of new
indicators with specific data collection requirertsenin the TLP, the participants agreed that
it is important to start with some simple questionacerning the participation of persons
with disabilities and the development of partngeshwith disability specific organisations. By
integrating this perspective into standard M&E pica; a boundary object (Wenger 1998;
Star & Griesemer 1989) was formed, namely includiE (IM&E) practice. Through
dialogue in one of the organisations and reflecinothe CoP, IM&E was improved in theory
and application. Emergency aid became an impoigane during the TLP because of the
emergency response to the hunger in the Horn at&in the summer of 2011. As a result,
CoP members started to address the issue of inola$ipersons with disabilities in their
regular practice of emergency aid, based on therexqce of one relief mission. In a process
of brokering (Wenger 1998), some CoP members tadianclusive emergency aid (IAID) in
their practices. The TLP supported this procesgdilgering good practices on similar
initiatives, by providing advocacy documents andlbyeloping arguments to convince the
organisation to adopt disability inclusive emergeaid. In practice, iAID tries to balance
equal treatment of persons with disabilities aretsd measures to allow them to participate.
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Example M&E Example emergency aid

CoP on
disability
inclusive

CoP on Monitoring
disability framework

CoP on
emergency
aid

inclusive individual

Figure 3: Examples of knowledge on integrating disability in practice

Relevance of knowledge outputs to others

Any organisation seeking to practice disabilitylirstive development could benefit from the
documentation of experiences and outcomes of ttieipants of the TLP. Out of the
numerous examples in different organisational @sgaavhich the perspective of ‘disability’
was included (e.g. policy, monitoring and evaluaticommunication strategies etc.) generic
lessons were extracted and published in newslettetsn the practical guide ‘Count me in’
(Bruijn et al. 2012). These lessons offer guidaiocelevelopment practitioners at different
levels who want to include persons with disabditie their practices. Also the extensive
collection of examples from the CoP participanfersfa rich source of inspiration that can be
adapted by other organisations.

In addition to practical guidelines, the programatso resulted in theoretical understanding of
disability inclusive development. Regeer and Buad26003) describe how practical insights
need to be systemically de-contextualized and diseined to be relevant for science. In the
TLP this meant that the researchers were crosemfdundaries from the co-creation of
knowledge useable in particular contexts to disaiglg the lessons learnt and establishing
a more generic level of understanding. The reseasdhus played a dual role: they were
participants of the TLP but at the same time distdrthemselves from the TLP to place the
lessons learnt in a theoretical frame by analytiegexperiences of the CoP participants and
publishing generic results in five articles for Swentific literature. These articles are being
published in journals that relate to mainstreamettgyment cooperation and knowledge
management in general. In addition, an essay oodsis and benefits of disability inclusive
development has been published in the field oftlisastudies (Veen 2012). These
publications are mainly aimed at a scientific ande but are also relevant for development
practitioners that are working on policy or managatrievel. In addition, eleven master
students wrote research reports to document experseand changes of different TLP
participants. These reports provide detailed irtsighopportunities and challenges for
disability inclusive development that may be rel@viar development practitioners and
researchers.
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Finally, at several stages during the programmimraérom society and science were brought
together on the subject of disability inclusive eiepment. The TLP itself organised a closing
conference entitleBevelopment for aland the results from the CoP were presented at two
international conferences aimed at developmentificaers, policy makers and scientists.
The closing conference of the TLP brought togetherCoP participants and also involved
different actors, such as policy makers, scientdgselopment practitioners, and Master
students.

In summary, we have shown that defining the knoggedutputs of a transdisciplinary
research process is not straightforward. Both kedgé needs and knowledge outputs are
often intangible because they are embedded inipeatt/e have seen that through the
facilitated process of knowledge co-creation, tlo® @articipants developed a shared
repertoire of insights, tools and guidelines/chistglto include people with a disability in
development processes. This tacit knowledge wa®mae socially robust by
experimenting within the mainstream developmenttmras of the home organisations of the
participants. Finally, this socially robust knowdgdwas de-contextualised and aligned with
different scientific and professional communitieeough newsletters, a practical guide, peer
reviewed articles and presentations at conferences.

During this process, knowledge is integrated andreated and tacit knowledge is made

more explicit. Table 3 summarizes these findings anovides an overview of what
knowledge outputs that might be expected from tscgplinary CoPs.

Table 3: overview of the new knowledge developed in the TLP

Knowledge K nowledge output TLP knowledge outputs

output concepts

characteristics

Shared Building a perspective | The TLP provided examples in different sectorshan t 4

repertoire of that is innovative and | boundary of the CoP on how organisations learneattn 8

CoP aligned to regular a disability sensitive way. %

participants practice %’
Answers to identified | TLP participants give meaning to disability inchesi Q
knowledge needs development B

TLP participants map opportunities and challenges f
disability inclusive development

TLP participants experiment with the application of
inclusion of persons with disabilities in developrhe
practice

Socially robust | Knowledge is socially | Policies for disability inclusive development 1
knowledge for | relevant in the sense | Monitoring and Evaluation formats that include @ity

CoP that it is practical, Disability inclusive communication strategies
participants and contextualised, and Participatory tools for awareness-raising
outsiders adaptable 4 Newsletters
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Publication ‘Count me in’ (Bruijn et al. 2012)
Knowledge contributeg 2 scientific conference attendances
to theoretical 5 articles in peer reviewed journals
understanding and is | 1 essay in disability studies community
systematically 11 internship reports
decontextualized and
disembodied.

Concluding remarks

As Krohwinkel-Karlsson (2007) shows in a literatuegiew on knowledge management in
development cooperation, it is difficult to evaki&nowledge co-creation and learning in the
context of development cooperation in a systenvedig. Yet, development of such a
systematic approach is highly relevant, as knowdadgncreasingly recognised as a key
resource to achieve effectiveness in developmesypieration (Ho et al. 2012).

In this article we aimed to show how knowledge oeation in a transdisciplinary CoP can
contribute to relevant insights for science andetgan the new area of disability inclusive
development.

Numerous scholars stress the need for collaboragbmneen multiple actors when addressing
complex world-wide issues (Regeer & Bunders 20@Bbrgne & Cummings 2009). This is
true also for disability inclusive development (Viext al. 2013; Mattioli 2008; Harris &
Enfield 2003). We have shown how knowledge co-apveah a transdisciplinary CoP, crosses
boundaries, and brings actors from academia ardiggafrom national and local levels
together in a shared search for answers to idedtkhowledge needs.

This effort would be of less value if the knowledsgegained was not applicable outside the
confines of the project. There are many guidebowiesjuals and roadmaps addressing
disability inclusive development (Harris & Enfied®03; WHO 2011; Rieser 2012). However,
these are often too extensive and too genericdeeldpment actors to be able to apply them
in their own specific context. We have shown hoknawledge community can be facilitated
by a cyclical, action based research approacladitithte constant cross-checking of the
applicability of co-created knowledge in differemintexts. This resulted in practice based
insights, tools and guidelines for disability ingive development. Furthermore, we have seen
that not only explicit knowledge outcomes, likedglines, tools and strategies, are of
importance, but also tacit experiences and ledeansed give insight in disability inclusive
development in practice. We trust this overvievkimdwledge output may help managers in
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development cooperation to overcome their reluadacfunding knowledge programmes
and programmes that address disability inclusiwelb@ment.

We hope to have demonstrated that a structured yweslitored and facilitated process of
knowledge co-creation can result in a wealth otfical experiences for new and revised
practices with evolving theoretical foundationseMariety of the contexts of these results
may help to make the results applicable for othgysscaling-up these outputs of knowledge
co-creation on disability inclusive developmentrgiaalised groups in general can better be
reached by development programmes.
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